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Abstract: The trend of inclusive education and the education of pupils with special
educational needs puts increased demands also on the teacher training. The researches
have so far proved that appropriate acting and responses of teachers require far more
than just plain knowledge. Some authors highlight the teachers' attitudes as a crucial
component for a successful integration of pupils with special educational needs into
the classes. In her theoretical study, the author focuses on a research aimed at the atti-
tudes of teacher trainees towards inclusive education. She emphasizes the importance
of developing pro-inclusive attitudes among teachers-to-be before they actually enter
the profession.
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PRZYGOTOWANIE ZAWODOWE I WYBRANE CECHY
NAUCZYCIELA KLASY INTEGRACYJNEJ

Streszczenie: Specyfika edukacji wigczajacej i ksztalcenia ucznidow ze specyficznymi
potrzebami edukacyjnymi (dydaktyczno-wychowawczymi) stawia szczegdlne wyma-
gania i na przygotowanie zawodowe nauczyciela. Wyniki przeprowadzonych badan
ujawniaja, ze dla wlasciwych dziatan i reakcji nauczyciela wazna jest nie tylko wie-
dza. Niektorzy autorzy podkreslaja postawy nauczycieli jako kluczowy element za-
pewniajacy skuteczne wiaczanie do zaje¢ szkolnych ucznidéw ze specyficznymi po-
trzebami edukacyjnymi. W studium teoretycznym autorka zwraca uwage na badania
majgce na celu zdiagnozowanie postaw wobec edukacji wiaczajacej studentéw stu-
diéw nauczycielskich. Podkres$la znaczenie rozwijania proinkluzywnych postaw mig-
dzy studentami przed ich przystapieniem do zawodu nauczyciela.

Stowa klucze: nauczyciel, postawy, edukacja wiaczajaca

' This paper is the result of a research project within the VEGA project No. 1/0732/19 titled Teachers' Atti-
tudes to Diversity in Relation to the Selected Characteristics of Teachers
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Introduction

Contemporary school systems in democratic nations are slowly steering away from the
selective categorization of pupils, sanctioning their failures, and from strictly dictating the
scope of their knowledge, skills and the time these should be acquired by the pupils. It is
a shift away from the receptive, verbal and memory-based orientation that reduces the pos-
sibilities of individualization and direction towards the development of pupils through in-
dividualization and differentiation.” Therefore, we think it is important not to focus solely
on the knowledge area during teacher training. Teacher training should also focus on en-
couraging the positive attitudes towards the learners, which are reflected within classroom
management, as well as in day-to-day communication. Universities should also apply this
trend into their training processes. Bulk frontal instruction during lectures should slowly
recede. Young people's attitudes are much easier to form in smaller groups® through regu-
lar discussions and problem solving within case studies from the area of inclusive educa-
tion," as well as through experience gained at inclusive classes visited during their profes-
sional training.

1. Theoretical Background And an Overview Of Completed Studies

As the basis for the work of all teachers in inclusive education, four core values related to
teaching and learning have been identified. One of them is to respect the value of pupil
diversity, where differences are seen as a resource and asset to education.’ Several authors
emphasize teachers' attitudes as a crucial component in ensuring successful integration of
pupils with special educational needs into mainstream schools. Teachers' attitudes can have
a significant impact on the way of teaching and communicating with pupils.® The impact of
education and pre-graduate training in special education and inclusive education has been
proved in several studies.” One such study is the research conducted on a sample of 122
primary education teachers (1st-6th grade)® and this research has shown that teachers who
have received special education courses during their training have more positive attitudes
towards implementing an inclusive approach into their teaching. However, most of these
respondents claimed that undergraduate education did not equip them with the skills neces-
sary to face the challenges and obstacles of teaching pupils with specific learning disabili-
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ties.” Research by Ellins and Porter'® has proven the positive impact of special education
training for secondary education teachers when building their pro-inclusive attitudes.
Shaddock, Giorcelli, Smith'' claim, that primary teachers (at primary schools) have a more
positive attitude towards teaching learners with learning disabilities compared to their col-
leagues in secondary education (at secondary schools). They observed that this may also be
due to the fact that the integration / inclusion of these pupils is mostly applied at primary
schools than at secondary schools. Primary teachers also express more positive attitudes
towards differentiating the content of education than their colleagues at secondary schools.
Campbell et al'* conducted a research on a sample of 274 student teachers, finding that
training in the area of special education bears positive impact on building pro-inclusive
attitudes. Lambe'” found that successful teaching practice in a (linguistically) non-selective
environment had the most positive impact on general attitudes towards inclusion. Trainee
teachers thus have a greater opportunity to work with pupils with different socio-cultural
background, including those who may have different special educational needs, and their
attitudes have been influenced by the fact that they could see and experience the inclusive
teaching practice firsthand. The above researches clearly prove that if future teachers enter
the profession with a positive attitude towards teaching in inclusive classes, it is likely this
will result in applying successful inclusive practices and following these practices
throughout their professional career.*

Research Objectives And Methodology

The project focuses mainly on respecting the value of diversity. We consider it important
not only to educate teachers to work with pupils in an inclusive environment, but also to
adopt positive attitudes towards the education of children and pupils with special educa-
tional needs in mainstream schools.'> Lambe & Bones'® stated that the undergraduate stage
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of teacher training could be the most effective period to foster positive attitudes and build
self-confidence by providing high-quality education. Carroll et al.'’claim that participation
in compulsory subjects dealing with inclusive education has a positive impact on shaping
pro-inclusive attitudes. As part of conducting a quantitative research, we plan to use for-
eign research tools customized for our cultural conditions. In the initial phase, we verify
the selected research tools imported from abroad corresponding with our research aim.
Within the empirical part we will look for connections between teachers' attitudes towards
inclusive education and their undergraduate training. Based on the analysis and statistical
processing of the acquired data we will be able to present the attitudes of trainee teachers
throughout the different stages of their studies, towards the education of children with spe-
cial educational needs in the mainstream schools.

Expected Valuable Input Of The Conducted Research

We expect the research to play a valuable role mainly during the undergraduate training of
teachers. Based on the data obtained, we will be able to identify the variables that influence
the positive attitude of student teachers towards the education of persons with special
needs in mainstream schools, and to modify the curricula for further accreditation. We can
identify the variables affecting the pro-inclusive attitudes of future teachers and formulate
recommendations for the development of curriculum and for teacher training.

Conclusion

Based on the available resources and the resources mentioned herein, we believe that edu-
cation and training of future teachers should definitely include the subjects of special ped-
agogy, as well as the subjects focused on inclusive education. However, during their train-
ing and further professional career teachers must also become closely familiar with legal
basis for the education of learners with special educational needs. We believe that partici-
pating in special education courses, as well as courses focused on legislative basis for in-
clusive education will also be reflected within our research. It is this theoretical knowledge
that forms the basis for applying adequate didactic competences and for differentiation of
the teaching process in relation to the target of learners. We should be inspired by the re-
searches carried out abroad and the findings of the planned research and set up the pro-
cesses in teacher training to develop not only the knowledge about learners with special
educational needs and the methods of differentiating the teaching tasks, but also to encour-
age positive attitudes towards learners, that influence the classroom management, as well
as day-to-day communication between teachers and pupils.
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